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Chapter I 
STATEMENT OF THE PROBLEM 
In the state of Massachusetts there are two 
prevailing systems of organizing the elementary school 
day. These plans are commonly referred to as the 
single session and the double session plans. The 
single session is characterized by a continuous school 
day. ~hich usually begins at at3e A.M. and terminates 
at 1:4.~ P.M., with a lunch period provided in which 
all the youngsters eat their lunches in school. The 
two session plan consists of a morning session which 
usually runs from 9:00 A.M. to noon and an afternoon 
session which usually runs from 1:30 P.M. to 3:30 P.M. 
Under this plan most of the children have their noon 
lunch at home. 
1. Purposes of the Study 
The primary purpose of this study is to 
investigate the relative merits of the single and 
double session plans as they affect elementary 
teachers and principals. 
Secondary purposes of this study are: (1) to 
attempt to determine the degree of acceptability of 
the one session plan of school organization, (2) to 
determine the influence of the single and double 
1 
sessions, on the educational processes as reported 
by principals and teachers, (3) to gather valuable 
information concerning the experience of teachers and 
principals who have worked under these two plans. 
Specifically, it is hoped that valuable data may 
be obtained on the various factors involved which 
affect teachers and principals under both plans as 
expressed in the teacher and principal questionnaires. 
These factors are: (1) health, (2) fatigue, (3) atten-
dance, (4) safety, (5) achievement, (6) extra-
curricular activities, (7) provision for individual 
differences, (8) economy, (9) cafeterias, (10) prac-
ticality of the two types of sessions in the light 
of community needs. 
Finally, through the careful analysis of our 
inquiries, it is hoped that the results will reflect 
the areas of strengths and weaknesses contained in each 
plan, an~ give some indication as to which plan best 
provides the proper setting for the elementary school 
child. 
2. Scope of the Problem 
This study is limited to the effects of the 
single and double session day as experienced by 
teachers and principals in an area within a fifty mile 
radius, exclusive of Boston proper. 
The mailing list of the members of the 
Massachusetts Principals' Association was used to 
contact the various school personnel. 
The teacher inquiry form was distributed to the 
teachers from grades one through six in these 
various school systems. The results reflect the 
opinions of 303 teachers. This survey includes 
schools which are on the single session plan, 
schools on the double session pl~ and schools that 
utilize both plans within a school year. The 
inquiry form also provides for the use"and interpre-
tation of the teachers' past experience with either 
of the two plans, thereby providing an opportunity 
for comparisons and contrasts. The teacher inquiry 
form attempts to disclose teacher opinion on the 
effect of these two plans on the following factors: 
(1) program flexibility, (2} enrichment and extra-
curricular activities, (3} public relations, 
(4) importance of cafeterias, (5} public health, 
(6) pupil safety, (7) pupil fatigue, (8) pupil 
attendance, (9) availability of time for remedial 
work, (10) teacher health, ( 11) teacher fatigue, 
(12) teacher preparation, (13) effective leisure time 
for teacher, (14) teacher's personal preference. 
""" 
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The inquiry will also furnish statistical data 
on the following items: (1) the system under which 
the teacher is now employed, (2) length of service 
under this system, (3) experience with other type of 
plan, C4l type of community employed in, (5) length 
of service, (6) degrees held, (7) grade level of her 
class, (8) number of pupils in her room, (9) and the 
teacher's sex. 
The principals' inquiry form will attempt to 
uncover the opinions of principals on the effect of 
the single and double session plans on the following 
factors: (1) program flexibility, (2) importance of 
cafeteria, (3) public relations, <4> economy in school 
operation and maintenance, (5) program enrichment, 
(6) opportunities for supervision, (7) effective use 
of leisure time, (8) principal's mental and physical 
fatigue, (9) pupil health, (1) pupil attendance, 
(11) pupil safety, (12) provision for individual 
differences, (13) suitability of each plan in a rural 
and suburban community, (14) principal's personal 
preference. 
The inquiry will also provide statistical data 
on the following items: (1) system under which he is 
now employed, (2) length of service under this system, 
(3) experience with the other type of plan, <4l type 
of community where he is employed, (5) length of 
4 
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service as an administrator, (6) degrees held, 
(7) number of classrooms under his supervision, 
(8) the principal's sex. 
The group for this part of the study will be 
approximately 94 principals with varied experience. 
Of this group 58 have had administrative experience 
under the one session plan, 24 have had experience 
under the two session plan, and 12 have had experience 
under both plans. 
Both inquiry forms provide an opportunity for 
the expression of suggestions and remarks concerning 
any phase of these two plans. 
3· Justification of the Problem 
For many years both the single and double session 
plans have been in operation in the state of Massa-
chusetts. During the last decade some schools have 
adopted the single session plan on an experimental 
basis. Other school systems utilize the single 
session plan during the winter months as an added 
safety precaution. Many school systems have at some 
time or other discussed making a change from the 
double session to the single session plan. In many 
places its acceptance was delayed due to the lack of 
objective data, and fUrther complicated by the 
5 
merits of the single session. 
Patterns of family life, economic conditions> 
transportation, social life, and urbanization are 
among the important factors which have created the 
need for experimentation in the Boston area with 
different methods of organizing the day in the public 
elementary schools. 
Since there is a dearth of reported research on 
the advantages and disadvantages of the single session 
plan, and the available literature is lacking in 
objectivity, it is felt that the accumulation of data 
concerning the relative merits of these two plans as 
they affect children, teachers, and principals, 
would be of value to others interested in this 
problem. 
4. Assumptions Made 
The basic assumption is that the questionnaire 
will reflect the candid opinion of the persons 
involved, based on their experiences and their 
capacity for understanding the problems involved. 
However, it is further assumed that an indeterminate 
number of the questionnaires will be based purely on 
personal and emotional factors. Although it may be 
difficult to record choice.s which completely absolve 
6 
the personal and emotional ractors, it is assumed 
that basically most teachers and principals are 
primarily interested in what is best ror the child. 
It is also assumed that both types or plans 
contain particular and specific areas of strengths 
and weaknesses. It is rurther assumed that people 
who have worked under these two plans are aware of 
these areas of dirrerences and that the teachers and 
principals are best qualiried to reflect these 
dirferences. 
For the purpose of this study it is also assumed 
that people who have had experience in only one of 
the two plans are able to project themselves to the 
opposite situation, making an honest erfort to compare 
the efrect of the two plans on the various ractors 
involved. 
The final assumption is that the organization of 
the elementary school day has derinite erfects on 
many particulars which involve the teacher, the 
principal, the pupils, the home, and the community. 
5• Recapitulation or the Problem 
This study or the relative merits or the one and 
two session school day, as they affect elementary· 
teachers and principals, should point out some of the 
7 
advantages and disadvantages of both forms of school 
organization. It should indicate the areas where 
improvements may be required in both plans. It should 
tend to indicate the advisability and general 
acceptance of any change as reflected by teacher and 
principal opinion. 
8 
Chapter II 
REVIE1NS OF RELATED STUDIES 
Since custom has established the double session 
school day and there appears to be no national trend 
toward the single session plan of organizing the 
elementary school day, the related studies of research 
concerning the merits of either plan of organization are 
extremely limited in content and in their application to 
the problem. 
This research chapter is intended to indicate that 
the factors which are included in the teachers' and 
principals' questionnaires are important and relevant 
to any plan of elementary school organization. Whenever 
possible the research deals with the factors as they are 
influenced by the single and double session plans. Many 
of the factors are not discussed from the points of view 
of our particular problem. Nevertheless the research 
will give the various opinions of certain authorities 
concerning the importance of these factors and the 
considerations that must be given to each factor under 
any plan of organization of the elementary school day. 
Dillon 1 asserts: 
1 •. , Dillon, Anne and Helen,· "Survey of Some Pupils, 
Parents and Teacher Factors, Affecteu by the Single 
Sess·:t.on Day in the Malden Elementary Schools," 
Unpublished Master's Thesis, Boston University, 
Boston,· 1952, P• 1. 
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Custom had established a two session 
day for the elementary school during the 
period prior to 1940. Convenience, 
climate, distance between home and school, 
the ages of the children, and ol;her like 
factors seem to have been determinants in 
establishing the type and length of school 
sessions. 
1 Caverly and Adams in April 1939 reported that 
the town of Brookline, Massachusetts had maintained a 
single session since 1847. They expressed the opinion 
that a single session was desirable because it made 
possible a better division of the child's day and a 
more favorable placement of his working hours. 
2 
Averill's study of the single session day in 
Massachusetts in 1949, found that forty-one school 
systems were operating on a single session basis. 
Many of these were reported as having maintained a 
single session for a period of ten years or m~re. 
According to the Massachusetts Statistical 
Bulletin3, the idea of a single session day for 
elementary schools appears to have grown in popularity 
--., 
1': Caverly, E. R. and Adams, M., "One Session Day in 
tne Elementary Schools", American School Board 
Journal, Vol. 98, April, 1939 pp. 29-31. 
2. Averill, Lawrence A., "The Single Session Day for 
Elementary Schools", Massachusetts Department of 
Education, 1949, P• 7• 
Massachusetts Statistical Bulletin, "Length of 
School Day and Number of Sessions in Public 
Schools II' Massachusetts ·~ral;!tmen~ of -Education, 
Schopl Year 1949-1956, P• 2. 
iO 
since 1949· At the present time approzimately sixty-
five school systems maintain a single session day for 
elementary schools in Massachusetts., Several communities 
are utilizing the single session plan during the winter 
months; others have been studying the possibilities of 
making a change to the single session in their own 
communi ties. 
Length of the School Day:--With the exception of 
scattered instances, the length of school day in the 
United States has become rather stabilized in the school 
systems at approximately six and one-half hours over-all. 
This figure which includes lunch hour and recesses was 
reported by the Educational Research Division of the 
1 
National Education Association. The typical length of 
the lunch hour in the 271 systems supplying data for the 
Educational Research Division inquiry was one and one-
half hours, 
Within the decade 1930 to 1940, covered by the 
N. E. A. Research Division, a only twenty-two out of a 
total of 271 systems reporting made any changes in the 
over-all length of their school day. Of these twenty-
two systems, ten reduced the length of their school day 
1. American Association of School Administrators, 
"Length "of School Sessions and Class Period in 
Public Schools, 1938-1940", N. E. A. Educational 
Research Division, Circular #2, March 1940. P• '{2. 
2. N. E. A.· Educational Research Division, loc cit. 
i:t 
by fifteen to thirty-five minutes, seven increased their 
day by ten minutes or more; two changed their day but 
failed to indicate in their returns the direction of 
change, three others diminished the time in some grades 
and increased it in others. 
The National Education Association summarizes the 
national picture of our school day in these words: 
A school day of slightly less than seven 
hours is typical for upper grades in the 
271 United States school systems surveyed, 
and of more than six hours and thirty 
minutes for the lower grades in the same 
communities. 
1 
2 In Averill's study of the over-all school day in 
thirty single session communities in J.!assachusetts, he 
found that the modal length of the school day was five 
hours and thirty minutes. Nineteen systems maintained 
at least a five and one-half hour day. Comparing this 
modal length of a five and one-half hour day to the 
typical elementary school day of slightly more than six 
and one-half hours as reported by the Educational 
Research Division3 of the National Educational Associa-
tion, it is apparent that the school day in these single 
session communities was somewhat more than one hour 
1. Ibid, p. 87. 
2. Averill, op. cit., P• 15. 
3. N. E. A. Educational Research Division, op. cit.,, 
P• 90. 
shorter than was found in the traditional double 
session communities. 
These studies showed that this shortening of the 
school day does not effect the length of time available 
for classwork. This shortened day has been made possible 
by reducing the noon lunch period from an hour and a 
half to a half hour. The hour thus saved in the school 
day, plus another half hour gained by the earlier 
opening of school in the morning allowed for earlier 
dismissal. 
In relation to the length of the school day 
1 
Averill summarizes this topic by saying that a 
reduction of school hours does not affect organization, 
teaching technique, and the curriculum. 
Monroe2 says that at the present time the optimum 
length of the elementary school day cannot be answered 
by research. He adds that no one was able to determine 
scientifically the length of the school day or year, 
or the scope of the curriculum attained under existing 
lengths, and that individual differences in teachers 
and pupils make experimentally determined answers 
difficult if not impossible. 
1. Averill, op. cit., p. 23. 
2. Monroe, Walters., Encyclopedia of Educational 
Research, New York: The Macmillan Company, 19SO, 
pp. 369-370. 
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School Cafeterias:--The most deserving of consideration 
in any problem concerning the length of the school day 
is the maintenance of cafeterias or hot lunch programs. 
Recent research studies emphasize the need and importance 
of maintaining cafeterias or hot lunch programs in the 
1 
elementary school of today. Bell , an authority on 
school plant planning, believes that all elementary schools 
should have a cafeteria for the health and welfare of the 
children. 
In another article Bell2 states that the construction 
of a cafeteria in the elementary school today is not new 
by any means. Cafeterias have been in operation in rural 
schools for many years. In the past there was little 
need for cafeterias in the city schools because they 
served a small area and it was possible for teachers and 
pupils to eat their noon lunch at home. In the present 
day these same city schools have been called upon to 
serve a larger area which has made it quite impractical 
for pupils and teachers to return home for noon lunch. 
Bell adds that the effects of school district expansion 
has forced suburban communities to install cafeterias in 
their elementary schools. 
1. 
2. 
Bell, Millard D., "Basic Principles in the 
Educational Planning of a Good Elementary School", 
The Nation's Schools, Vol. 47, June, 1951, P• 54. 
Bell, !!til lard D., "The Need for Cafeterias in an 
Elementary School", The Nation's Schools, Vol. 48, 
November, 1951, P• 64. 
'f4 
One of the most difficult p~oblems facing the 
elementary schools, according .to Averill1 , arises When 
school children are unable to return to their homes at 
noontime. Thus the problem is tor the provision of an 
adequate warm meal at noon. 
2 
In connection with this dilemma, Behr states that 
a well balanced hot lunch prog~am has been accepted as 
an essential part of the elementary school program. She 
continues by saying that the wide acceptance of the hot 
lunch program was due to the proven benefits it has 
given the participating children. These benefits were 
in the form of better health, better attendance, and 
fewer disciplinary problems. 
Bell3 adds: 
The need for cafeterias or hot lunches on 
the elementary level is a real one. 
Educators need to give the program 
guidance and lead in adjusting the 
modern elementary school to a day that 
truly provides for the whole child. 
He further claims that one cannot neglect the teaching 
possibilities of a good cafeteria where a child can 
and develop social ~esponsibility, manners,Agood health 
habits. 
1. Averill, op. cit., P• 12. 
2. Behr, Marian Conklin, nPlanning a Lunch Kitchen in 
a Small School", Educational Journal, Vol. 110, 
February, 1945, P• 45. 
3. Bell, loc, cit., Vol. 48, p. 64. 
1 Griffin expands this thought by saying that it 1s 
the school's responsibility to make the school lunch 
program a part of the total educational program in 
order to enrich the child's personal living and that 
the school lunch program is a big educational venture, 
confronted by many problems which includea budget, 
equipment, administration, personnel, nutrition, ~ood 
preparation, storage problems, and many physical and 
emotional problems associated with group eating. 
2 In conclusion Averill , in his study of' elementary 
schools in Massachusetts, says that: 
Through the combined work o~ nutritionist 
from the State Department o~ Public 
Health, the Massachusetts Extension 
Service, the State Educational Agency ~or 
School Lunch Programs, the Department of 
Education, and the Public Wel~are, upwards 
of 1500 schools are now reached by the 
cammuDity school lunch programs, with 
nearly 200,000 meals served daily. 
Health and Fatigue:--The problem o~ health and 
~atigue of children attending school has been one o~ 
great controversy. The opponents of the single session 
plan o~ organizing the school have argued that a 
continuous school day was too demanding on the physical 
resources of the children. The proponents o~ the single 
session school day have maintained that the single 
1. Griffin, Mary M., "Lunchroom Facilities", The 
Nation's Schools, Vol. 49, May, 1952, PP• ~98. 
2. Averill, loc. cit., p. 12. 
;16 
session with its earlier dismissal allowed more time 
for play outdoors in the fresh air and sunshine. 
1 In connection with this thought, Averill points 
out that some of the view points expressed in studies 
on fatigue are based upon experimental inquiry and 
others on purely emotional factors. He continues by 
stating that some authorities have suggested that 
fatigue in school children could be lessened or entirely 
eliminated by shortening the total number of schoolroom 
hours without doing away with the two session plan. 
There were others who insisted that with proper teaching 
enough time could be saved so that the afternoon session 
could be eliminated completely. Still others believed 
that the solution was the establishment of a long single 
session day with proper attention to rest periods, 
adequate lunches, and health supervision. He concluded 
by saying that all educators are agreed that over-
fatigue in children should be avoided under all 
circumstances. 
Dawe and Foster2 found, in their study on fatigue 
of children in kindergarten and the primary grade, that 
fatigue was most common in these children between the 
1 •. Averill, op. cit., p. 17. 
2. Dawe, .Helea c. and Foster, Jr., "Fatigue and Rest 
in the Kinder~arten", Childhood Education, Vol. 11, 
February, 1935, P• 211. 
'17 
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hours 10:00 to 10:45 in the morning and between 2:45 
and 3:00 in the afternoon. They also discovered that 
brief rest periods in the morning and afternoon helped 
seventy-five percent of the children to relax well and 
that mental work which r~lowed was improved. 
1 
According to Irving many factors directly concerned 
with school experiences cause fatigue in children, such 
as, effort beyond ability, lack of balance between 
mental and physical activities, competition, too much 
urging along in school, long periods of outside study, 
and an over-planned routine which left out sufficient 
time for sleep, meals, and recreation. 
1. 
2. 
2 Walcott summarizes his views on child fatigue by 
The more civilized school system is the 
one session plan. Parents who wish children 
to have a rest in the middle of the day 
would do well to induce school committees to 
dismiss primary classes at twelve noon for 
the day. If a primary child has sound 
instruction in the morning he gains little 
from further instructioD in the afternoon. 
For eons children lived, played and grew 
strong in the invigorating fresh air of 
nature. We forget that the human race 
belongs out of doors. The basis of health 
is obtained by a real outdoor life, living 
',half of the day in the sun while the sun 1a 
up. 
Irving, G. R., "Fatigue in Chilciren", Eleinenta¥. 
School Journal, Vol. 28, November, 1927, p. 19~ 
Walcott, J. G., "One Session for Health's Sake", 
Journal of Education, Vol. 117, December 17, 1934, 
P• 5&~. 
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The Joint Committee on Health Problems of the 
1 National Education Association investigated the effects 
of fatigue in children who attended a single session 
school day which dismissed classes around two-thirty in 
the afternoon and found that: 
Young children, especially should not 
have a continuous school session without 
interruption or rest. They require 
intervals of relaxation.and change of 
occupation. Unless provisions can be 
made for a suitable interruption for 
lunch and feeding children a hot lunch, 
we could not look with favor upon any 
proposal for a school schedule which 
would keep children in an uninterrupted 
session from approximately eight o'clock 
in the morning to two. This applies to 
all children, but especially to younger 
ones. 
2 According to Johnson our modern public school 
system with its long hours and undue emphasis on the 
curriculum is one of the chief causes of chronic 
fatigue in children. 
Kefauver3 found, in his study on fatigue of pupils 
with different mental levels., that continuous mental 
work caused greater fatigue in bright children than the 
l. National Education Association, "Schedule Fatig!J.e 
in School Children", Hzgeia, Vol. 21, March, 1943, 
pp. 238~239~ 
Johnson, w. M., "The Tired Child", H:ygeia, Vol. 14, 
March, 1936, P• 217. 
Kefauver, G. N., "Relative Influence of Fatigue on 
Pupils with Different Levels of Mentality", Journal 
of Educational Ps:ycholosz, Vol. 19, January, 1928, 
PP• 25-36. 
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dull. He further concluded that a twenty minute rest 
period was sufficient to throw off much of the fatigue 
resulting from the two hours of continuous mental work. 
Safety:--With the millions of motor vehicles on our 
highways safety is one of the greatest problems facing 
1 
our schools today. Sister Maria Theresa , in reference 
to this statement says: "Accidents are the foremost 
cause of deaths among children of school age." 
Statistics have shown that the accident death rate 
in the five to fourteen age group has decreased from 
44·9 percent in 1920 to 22.4 percent in 1950, or 
approximately one half. 2 Stack attributes this decline 
to the wide acceptance of the safety education program 
in the elementary school. 
Even though this mortality rate has declined 
Whitne~ emphatically declares: 
1. 
2. 
No, today is no time for accidental That 
time was in the remote past when we lived 
in an uncontrolled environment. Today, 
we are living in a planned world, a world 
in which powerfUl forces are at work under 
control. 
Maria Theresa, {Sister) "Safety and Health", 
Catholic School Journal, Vol. 50, October, 1950, 
P• 247. 
Stack, Herbert, "Education for Safe Living", 
Educational Journal of Sociology, Vol. 25, 
December, 1951, P• 234. 
Whitney, Albert w., "Today Is No Time for 
Accidents", Educational Journal of Sociology, 
Vol. 25, December, 1951, P• 239· 
1 Messer suggests that our task is to begin early 
in life if we are to instill the lesson of safety so 
that correct knowledge, skills, habits, and attitudes 
will contribute to a normal life expectancy for each 
child. 
2 According to Parrill the way to make a child 
safety conscious ia through the use of aids and safety 
devices such as traffic patrols, visual materials, and 
directed lessons. 
3 In conjunction with this thought Messer states 
that the philosophy of the elementary school defi~s 
the purpose of safety education: 
The school through the sharing of 
experiences, contributions, and 
responsibilities could be a rich field 
of experimentation in functional 
living. The school should make 
provisions for the continuous 
development of each child to the 
optimum moral, ph7aical, and 
intellectual growth; it whould equip 
him both for making a living and 
making a life. 
In reference to Messer's statement concerning the 
school and safety, Averill'a4 study showed that safety 
1. Messer, Samuel, "Foundations in the Elementary 
Schools", Educational Journal· of Sociolog;y, Vol. 25, 
December, 1951, P• 218. 
2. Parris, w. A., "Some Clues to Start a School 
Safety Program", Safety Education, Vol. 18, April, 
1952, P• 18. 
3· Messer, op. cit., P• 222. 
4. Averill, op. cit., p. 10. 
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of school children was a significant factor which 
influenced superintendents toward adopting or retaining 
the single session day in many elementary schools 
throughout the Commonwealth of Massachusetts. 
Attendance:--The problem of attendance plays an 
important role as a determinant in organizing the 
length of the school day for the elementary school. 
Carrother1 found in her experiment for improving 
attendance, that by stressing the importance of good 
attendance at the beginning of the school year, the 
attention of pupils and teachers was pointed towards 
finding a solution to the problem of poor or indifferent 
attitudes towards attendance by the pupils. After much 
time had been spent in her experiment Carrother 
concluded that the only flagrant cases of poor attendance 
consistea of children from problem homes. In most cases 
she found mothers, having to work, left the children 
without supervision. After the mother went to work, the 
child fell asleep 
Accordi:ag to 
and didn't awaken on time for school. 
2 Wanger more money was spent for 
education in the United States than in any other country 
in the world. Yet in New York, notwithstanding a 
l. 
2. 
Carrother, Estella, "School Attendance", ~he Gftde 
Teacher, Vol. •3, December, 1945, PP• 4-1 • 
Wanger, Mina, "6~ Attendance" Journal of 
Education, Vol. 129, April, 194•, PP• 122-123. 
compulsory achool law, eighty-eight percent attendance 
was normal for their schools. It seems evident that 
attendance ia a very important factor in children's 
success or failure in school and it is also important 
from the standpoint of the tax dollar. 
School Maintenance:--Research in the field of 
achool maintenance deals primarily with basic principle• 
and rarely mentions the length of the achool day as a 
factor which may have affected maintenance of our school 
buildings. 
1 In connection with thia thought Almack referred 
to the problem of maintenance as a two-fold procedure 
involving the financial aspect and the construction 
aspect which included repairs, replacements, and who is 
to make them and when. This author further states that 
buildings depreciate because of wear, tear, physical 
decay, deferred maintenance, or neglect, inadequacy and 
obsolescence. Many a~peota of school maintenance need 
constant supervision by all persons who use the building. 
2 Womrath, in his book, outlines the major problems 
of maintenance such as heat, lighting, water, supplies, 
1. Almack, John c., "The Maintenance of School 
Buildings", American School Board Journal, Vol. 71, 
December, 1925, PP• 45-47. '- ·· 
2. Womrath, c. T., Eff 
the Public Schoo aJ 
Company, 1932, P• •3· 
of 
organization, and work load. He urges close cooperation 
with custodians in order to secure efficiency without 
overloading the individual. 
1 
Reeder defines maintenance as keeping the school 
site, the building, and equipment in as near the 
original state of repair as ppssible. To accomplish 
this he suggests that steps be taken to teach pupils 
and other persons to have respect for public as well as 
private property, and to make repairs as soon as the 
need for them was discovered.. 
2 According to Rowen the job of maintenance does not 
rest solely with the custodian but must be shared b7 the 
administrators and teachers as well. 
School maintenance, therefore, must not only deal 
with the purchasing and administration of large 
quantities of supplies and equipment but the crux of 
the total program should provide a schedule that 
coordinates the school program with the maintenance 
program. 
There are no definite studies on this problem of 
school maintenance that can show any economy for either 
plan of school organization. 
l. 
2. 
Reeder, Ward G., The Fundamentals of Public School 
Aclministration, New York: Macmillan Company, 195o, 
P· 24o. 
Rowen, Otto G., "Improved Curriculum Brings 
Better Care of Buildings", The Nation.• s Schools, 
Vol. 50, July, 1952, PP• 7'-77. 
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Leisure Tiae:--Education that tends to develop 
social, friendly, and cooperative people, according 
1 to Curtis , is fundamental to any training for leisure. 
He further states that the school should provide time 
anci space so that all children can learn games and 
take part in different activities such as reading, 
dramatics, gardening, and vocational skills, because 
young people will not spend all of their time at school. 
2 Goodykoontz acids that the real life needs which 
exist for an individual are to have fun with people, 
games, books, pictures, and music. Also children must 
have things to do, see, make, and talk. 
A questionnaire study by Armstrona;3 has shown 
clearly that teachers who found time to enjoy hobbies 
and regular outdoor activities tend to enjoy their 
work, had fewer absences •ue to illness, and rate 
themselves in good or excellent health. In contrast, 
those who found little time for active recreation did 
not enjoy their teaching, were frequently absent, and 
rated themselves as having low vitality and chronic ill 
health. 
l. Curtis, Henry s., "Education for Leisure", School 
and Society, Vol. l.l, April 28, 1945, PP• 282-283. 
Goodykoontz, Bess, "Shortages in the curriculum", 
N. E. A· Journal, Vol. 37, May, 1948, pp. 28Q-281. 
Armstrong, Helen, "Leisure Time and Physical 
Activities", Na.tional Elementa9{ Princi;als, 
Twentz-First Yearbook, July, 1 2, P• 4 6. 
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In the opinion of Wenger1 , recreation and hobbies 
are moat important to the individual as deterrents to 
mental disorders. Idle minds and idle hands are 
dangerous to society. Many hobbies can be found and 
creative work supplies an interest of its own. 
2 According to Braun , teachers of youth today 
should be more fully aware of health values and should 
understand better ways that health can be maintained. 
The author further adds that it is not enough to be 
aware of what can be done but teachers should take part 
in enough leisure time activities so that they will 
remain a happy, healthy and dynrunic group. 
Achievement:--In their studies on school achieve-
ment, Russell aad Eifert3 found that more efficient 
learning took place in the shorter school day. 
Russell and Eifert4 made a comparison of pupils 
in single and double session schools in California 
using matched groups. The pupils were grouped on a 
Wenger, Paul, "Living in a Dynamic world", 
Induetrial Arts and Vocational Education, Vol. 28• 
May, 1949, PP• 1it=20. 
2. Braun, Louise, "Improvi:J:lg the Physical Health of 
the Staff", National Elamenta~ Principals, 
TWenty-First Yearbook, July, ~. PP• 4'5-4&8. 
3· Russell, D. H. and Eifert, H. J., "Comparison of 
Achievement of Pupils in Single and Double Session 
Schools", California Journal of Elementart 
Educatigp. August, 1949, Vol. 18, PP• 12- i. 
4• Russell and Eifert, loc. cit. 
basis of initial achievement, mental age, socio-
economic status, and sex. Comparisons were drawn in 
the area of reading at the third grade level, and in 
areas of reading, language, spelling and arithmetic on 
the fourth and fifth grade levels. An equal amount ot 
time was allotted to the selected subjects in both types 
ot school sessions. 
These writers report that pupils in grade three in 
the single session group gained .,8 of a grade in a seven 
month period while the double session pupils gained only 
.48 of a grade during the same period. In grades four 
and five the single session group showed better progress 
in reading, language, spelling, and arithmetic. An 
average gain of two montha was made by the single 
session pupils over their matched counterparts in the 
double session school. 
Hollingsheae.• s1 evaluation ot pupil achievement on 
the half and full day sessions in grades one and two 
reported that pupils who attendei school for a half 
session only stood above the norms in achievement. He 
questioned, however, whether half day pupila were not 
losing many opportunities for social training, developing 
ideals and attitudes, pupil sharing, and development ot 
their problem solving abilitiea. 
1. Hollingshead, B., "Evaluation of Half-Day and Full-
Day Sessions in the First Two Grades", Elementari 
School Journal, Vol. 39, January, 1939, PP• 363-370. 
RemeCl.ial Work: --ETen though remedial work is an 
essential part of the total school program all the 
research studies on this topic are confined to the 
method anCl. need of this type of instruction rather 
than to the type of school organization which provides 
the maximum time for remedial work. In regards to 
1 
remedial work, Macomber says: 
It is absolutely necessary that the 
elementary school teacher should make 
herself something of an expert in 
guiding the growth of all children 
especially those who definitely require 
remedial work. This necessitates not 
only an understanding of achievement and 
diagnostic testing procedures and techniques 
anCl. an ability to give remedial as well as 
developmental guidance but also a knowledge 
of available materials and sources ot 
materials. 
He adds that teachers shoulCl. give much study to the 
nature of the difficulties experienced by the pupils 
and should have a thorough knowledge and understanding 
of what to do to promote the greatest individual 
2 growth possible. Macomber concludes that, 
1. 
Remedial instruction to be effective, 
must get at the cause of the trouble, 
and testa 1n themselves do not furnish 
information as to the cause, nor do they 
indicate the nature of the remedy. 
Macomber, Freeman G., Guidi~ Child DeveloKQent 
the Elementary School, New ork: American ook 
Company, 1948, P• 197. 
2. Ibid, P• 198. 
ill 
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Public Relations:--Public relations as a factor 
in organizing the elementary school day may seem 
remote to some educators. Yet the writers know that 
without good public relations no change can take place 
in our public schools because the people in the 
oammunity are the ones who must decide the type of 
school organization that meets their needs. 
1 Reeder says that public relation should be a way 
of life for an entire school system. Public relations 
involve the ability to take criticism, admit faults, 
correct short-comings, interpret school policies to 
the public, and in return interpret public sentiments 
and trends to better the community through the schools. 
Good public relations cannot be acquired unless 
some effort is made by the school and the community. 
2 Huggett and Millar4 point out that one of the best ways 
to secure public relations is by the school identifying 
itself with the home and the community whenever changes 
are desired on any basic school policies. Lane 3 
believes that the best medium for 1inking the school to 
the home and community is the classroom teacher. The 
1. Reeder, op. cit., PP• 733-7~0. 
2. Huggett, A. J., and Millard, c. v., Growth and 
Learning in the Elementary Schools, Boston: D. c. 
H.eath aiid Company, 194', P• 54. 
Lane, R. H., The Teacher in the Modern Elementary 
School, Boston: Hougnton-Dlrriin Company, 1941, 
PP• 21$-218. 
teacher' is the person who emphasizes child development, 
arranges parental conferences, observes the child in 
social situations at school, and meets the parents in 
the home. 
1 In her publication Strans deals with the more 
universal form of public relations, the report card 
which is a useful instrument for pupil guidance but 
' limited in defining all the functions of the whole 
school program to the public. 
Other methods of securing good public relations 
according to Folsom2 and Olsen3 are first, through 
Parent-Teacher Association meetings where school and 
cammlnity problems can be discussed, second, by 
utilizing community resources for enriching the 
educational processes and through use of the commercial 
media for public relations such 
lectures and graphic exhibits. 
as local newspapers, 
Callahan4 adds to these 
the use of radio as an important medium of securing 
1. 
2. 
3· 
4· 
Strang, Ro H., Retortin' to Parents, New York: 
Bureau of Publica ionaeachers College, Columbia 
University, 1943, P• 21. 
Folsom, J. H., Youth, Famil~ and Education, 
Washington, D.c.: Americanouncil in Education, 
1941, PP• 240-243• · 
Olsen, E. G., School and Community, New York: 
Prentice Hall Inc., 1945, P• 196. 
Callahan, J. w., Radio workshoS for Children, New 
York: McGraw-Hill Company, 194 , p. Bo. 
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public relations. He cautions that the purpose of the 
radio ie not to put on a show but to bring the school 
and community closer together. 
Hearn1 concludes that after all the different 
devices and means of securing public relations have been 
used none will surpass the classroom teacher and the 
children as the most important media in the field of 
school public relations. They are the ones who interpret 
the school to the public in their everyday living and 
point out to the people the value of the school to the 
community. 
The writers feel that the ultimate success of the 
school rests largely on the understanding and 
appreciation of the general public which must be kept 
informed through good public relations. 
Extra-Curricular Activities:--Althougb extra-
curricular activities do not have a direct bearing on 
this study, it is important to note that they would 
play an important role in the establishment of either 
plan, one session or two session, in the elementaP,f 
school. 
2 
Reeder defines extra-curricular activities as all 
pupil activities which are not a part of the regular 
1. Hearn, Arthur c., "Our Public Relations Agents: 
Pupils and Teachers", The Clearing House, Vol. 25, 
February, 1951, PP• 159-1i4. 
2. Reeder, op. cit., P• 225. 
studies of the school. 1 Whereas otto and Hamrin use 
the term co-curricular activities in place of extra-
curricular activities for they feel this title gives an 
even greater importance to this phase of the modern 
school. 
The purpose of extra-curricular activities in the 
school is to enrich the child's experiences. It has a 
definite meaning and 
In relationship with 
purpose to the child's education. 
2 this thought, Reeder states that 
the purpose of extra-curricular activities must be 
closely identified with other school functions such as 
the education and adjustment or the individual to 
society. Extra-Curricular activities should develop 
from the regular curriculum. Another purpose of extra-
curricular activities is to build social relationships 
among children for they will live in this world with 
others. 
The extra-curricular program should be based on 
the number and. :a.eeds of the pupils and should include 
the majority of the pupils. As education progresses 
the need for revision or the curriculum becomes more 
1. 
2. 
Otto, H. J., and Hamrin, s. A., co-Curricular 
Activities in the. Elementi1J
0
Schools, New York: 
n. Appleton-century Co., 7, P• 28. 
Reeder, op. cit., P• 229. 
prevalent. 1 In reference to this McKown states that 
each succeeding year sees more elementary schools 
initiating new programs or expanding their present 
programs to give greater variety to school life. 
Time allotment for extra-curricular activities 
seems to be the most pressing problem for the 
administrator. Reeder2 finds the topic of time 
allotment to be a major consideration. The activities 
should be so scheduled that they will add to and not 
detract from the formal school plan. As educational 
trends become more progressive the progr&llllilingof the 
daily sessions dictates that extra-curricular 
actiotities will eventually be included in the school 
day. In the opinion of McKown3 a great many of these 
activities are wedged into already tight schedules 
and only receive lip service. Far too many youngsters 
are greatly dependent on these extra-curricular 
functions for what little success they do have in 
school to allow such practices to go on. Success 
breeds success and educators are always seekiug 
activities that will heLp turn a defeated attitude in 
a child into an attitude of self assurance. 
1. 
2. 
McKown, H. c., Activities in the Element~ 
Schools, New York: The Macmillan Co., 19 , 
P• 186. 
Reeder, op. cit., PP• 233-235· 
McKown, loc. cit. 
Extra-curricular activities should be an integral 
part of the curriculum because they have educational 
value. This program creates another administrative 
problem. The administrator and staff must decide who 
should direct these activities and what methods should 
be used. In connection with this thought otto and 
1 Hamrin say that faculty training is required to organize 
and coordinate this type program. It should also 
include pupil participation as a requisite in outlining 
the initial schedule of events for through pupils' 
participation it develops democratic feeling and helps 
build optimum conditions for the.program. 
Supervision:--Supervision has always been looked 
upon as an important factor in determining any school 
plan of organization. Even though the following research 
is not directly concerned with the writers' problem it 
is a vital factor in determining the type of school 
organization which 
According to 
best provides for good supervision. 
2 Reeder supervision is a philosophy 
and knowledge of getting along with other people. It 
is a process which must provide for continual analysis 
and guidance in all matters concerning teaching techniques, 
skill areas, and resourcefulness. 
1. otto and Hamrin, op. cit., P• 33. 
2. Reeder, op. cit., P• 237. 
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Accepting the fact that a supervisor is a person 
1 
who knows how to get along with people, Wiles states 
that the most effective methods of supervision must rely 
heavily on the establishment and use of democratic 
methods. The person who acts the role of supervisor 
must have the ability to see something valuable in all 
his honest efforts, if not, he or she will not be 
successful. It is the supervisor's responsibility to 
see that the teaching staff is well adjusted, well-
rounded, and well-integrated. The supervisor must 
encourage the individual teachers to make effective use 
of leisure time through the medium of hobbies or 
2 
related interests. Melchoir emphasizes the problams 
and some solutions to the actual classroom supervision. 
He believes that the best learning takes place in the 
unit type lesson where the teacher and supervisor draw 
up the long unit objectives ana methods Which can be 
broken down into daily lesson plans. Good systematic 
planning is the key to success in every educational 
endeavor. Supervisors and teachers should avoid over-
planning, over teaching, rigidity, and lack of objec-
tives for these destroy the purpose of good teaching 
2. 
Wiles, Kimball, Su~ervision for Better Schools, 
New York: Prentice=Ra11 Inc., 1956, P• 4'. 
Melchoir, w. T., Instructional Supervision, 
Boston: Do Co Heath, 19$0, P• 196. 
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and supervision. In addition to these duties McNerney1 
says that tae supervisor must orient beginning teacaers, 
supervise workshops, conduct conferences, counsel the 
staff in essential procedures and policies of the school. 
In carrying out such a tight schedule, time and 
plan flexibility became vital factors for the supervisor. 
Barr, Burton and Brueckner2 make this strong statement 
in regards to time allotment, "Effective supervision 
must provide sufficient time for individual or group 
evaluation. Continual analysis and proper guidance go 
hand in hand with stable supervision." 
Conclusions on Related Research:--Unfortunately, 
this review of related studies does not directly or 
objectively reveal the type or data which can be used 
in recognizing and determining the relative merits of 
the two contrasting plans of organizing the elementary 
school day. 
The writers have included a survey of the 
literature and research in the areas of length of the 
school day, school cafeterias, health and fatigue, 
safety, attendance. school maintenance. leisure time, 
remedial work. public relations, extra-curricular 
1. 
2. 
McNerney. Chester T., Educat*onal Sutervision, 
New York: McGraw-Hill Book Company,951, PP• 202-
205. 
Barr, Burton. and Brueckner, Supervision, New 
York: D• Appleton Century. 1947, p. 109. 
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activities, and supervision to indicate the close 
relationship between these areas and the administrative 
plan of organization of the elementary school day. 
It is hoped that the plan of procedure in the. 
following chapter can lend some assistance in providing 
a measure of evaluation and consideration of the 
relative merits of each plan as expressed in the 
opinions of teachers and principals. 
Chapter III 
PROCEDURES 
The stated purpose of this study is to investigate 
the relative merits of the one and two session day· as they 
affect elementary teachers and principals. To conduct this 
investigation the following steps and procedures were 
employed: (1) The terms single session plan and double 
session plan of school organization W8ill'a:defined. ( 2) The 
data concerning the various educational factors which are 
affected by the organization and schedule of the hours of an 
elementary school day was collected and studied. (3) A 
questionnaire to gather data from teachers relative to the 
single session and double session school day organization 
was constructed. <4> A questionnaire to gather data from 
elementary principals relative to the single session and 
double session school day organization was constructed. 
(5) The questionnaires were administered to elementary 
teachers and principals. (6) The questionnaires were 
tabulated. (7) The data was interpreted. 
1. Definition of terms used 
The terms single and double sessions of organizing an 
elementary school day as used in this study are defined as 
follows: 
A. The single session plan is characterized by a 
continuous school day which usually begins at 
8:30 A.M. and terminates at 1:45 P.M. with a 
lunch period provided in which all the pupils 
eat their lunches at school. 
B. The two session plan consists of a morning 
session which usually runs from 9:00 A.M. to 
noon and an afternoon session which usually runs 
from 1:30 P.M. to 3:30 P.M. Under this plan 
most of the pupils have their noon lunch at 
home. 
Due to the many discrepancies existing in the 
organization of the elementary school day, and to further 
clarify these definitions, sample schedules for the single 
session and the double session plans are listed below. 
SAI\IPLE SCHEDULES: 
I. Single Session: 
8:30--10:00 studies 
10:00--10:15 Recess 
10:15--11:30 Studies 
11:30--12:00 Noon Lunch Period 
12:00-- 1:45 studies 
II. Double Session: 
A.M. 9:00--10:15 Studies 
10:15--10:30 Recess 
10:30--12:00 studies 
12:00--1:30 Noon Lunch Period 
P.M. 1:30--2:15 Studies 
2:15--2:30 Recess 
2:30--3:30 Studies 
These schedules appeared on the f'irs t page of each 
questionnaire and were based on the time schedules 
by approximately fifty per cent of the schools in 
1 Massachusetts, as reported in Averill's study. 
used 
The time allotment for studies in both plans is equal. 
2. Sources of Items and Construction of Form 
The form of our questionnaires was decided upon after 
a thorough investigation of various types of questionnaires 
used in previous research studies. 
The eighteen items included in the survey section of 
our questionnaires were decided upon through various 
procedures. 
We were fortunate in obtaining two copies of 
questionnaires from superintendents who had conducted 
previous surveys in their respective localities. These 
surveys were an attempt to determine the advisability of 
making a change from the two session plan of organizing the 
elementary school day to the single session plan. The 
items in these questionnaires were analyzed and recorded. 
1. Lawrence A. Averill, "The Single session Day for 
Elementary Schools~ Mass. Dept. of Education, 
(February, 1950), p. 3. 
An extensive review of literature and research on the 
factors which affect children and teachers in the 
organization of an elementary school day was also of great 
benefit in selecting the various items for the survey. 
All the accumulated data was presented to a graduate 
group for discussion and evaluation. With the benefit of 
the above procedures and the personal experience of the 
members of our group we were able to determine the 
important factors which the survey included. 
It is hoped that our survey contains every essential 
aspect which could be affected by the organization of an 
elementary school day. 
A preliminary form of our questionnaire was constructed 
and administered to a small group of teachers and principals 
for evaluation and. suggestions. The suggested improvements 
were incorporated in a second questionnaire which was also 
administered to a group of teachers and principals. 
Careful revisions were made on this second form from which 
our final questionnaire evolved. This questionnaire, in 
its final form, was administered to a large group of 
elementary teachers and principals in a graduate class, with 
favorable results. 
The questionnaires were then distributed to the 
teachers and principals included in this study. 
3. The Teachers' Questionnaire 
Content.--The teachers' questionnaire contained 
these four essential elements: (1) Explanatory message 
and sample schedules for the single and double session 
plans on the first page of the questionnaire. (2) The 
first half of the second page of the questionnaire 
contained the general data. (J) The survey of 
teachers' opinions was begun on. page two and concluded 
on page three. <4> At the bottom of page three, space 
was provided for additional comments with a message 
stating our appreciation for the cooperation rendered. 
This questionnaire was constructed for the teachers 
to secure the following general information: (1) under 
which system is she now working, (2) the length of 
service under this system, (3} her experience with the 
opposite plan of organizing the school day, <4> the 
type of community in which she is now employed, (5} her 
total length of service, (6} degrees held, (7) the 
grade or grades she is now teaching, (8} the number of 
pupils in her room, (9} the teacher's sex. 
The survey form contained questions on the follow-
ing items: (1} school cafeteria, (2) program flexibility, 
(3} pupil health, <4> pupil safety, (5} attention span of 
pupils, (6} public relations, (7) suitability of each plan 
in urban and rural communities, (8) pupil attendance, 
(9) teacher ratigue, (10) teacher preparation, (11) time 
for remedial work, (12) program enrichment and extra 
curricular activities, (13) effective leisure time, 
(14) pupil achievement, (15) teachers' personal preference 
for either plan. 
A space was provided offering the teacher an 
opportunity ror remarks and comments on any phase dealing 
with the problem. 
The responses on this survey consisted of a check 
mark on one or these three choices: 1. One Session. 
2. Two Session. ). No difference. 
teachers' questionnaire is included in 
A copy of the 
the appendix. 1 
Distribution and Collection of Materials. The 
writers, desiring a wide and fair sample of elementary 
teachers, have drawn upon several sources to secure data 
with this questionnaire. Pe~ission was secured from a 
superintendent in a nearby suburban residential area to 
distribute these questionnaires to teachers in all the 
elementary schools. This was considered an ideal sampling 
because both types of plans for organizing the elementary 
school day were employed each year. The double session 
plan was used during the months of September, October, 
November, December, March, April, May and June. The single 
session plan was employed during the months of January, 
1. See Appendix A. 
February, and sometimes in March if the weather were 
inclement. 
Permission was also obtained from a superintendent· 
in a large industrial area to distribute these 
questionnaires to three large elementary schools. Each 
school was located in a different socio-economic 
environment. 
A very limited number of these questionnaires were 
mailed to elementary teachers in rural areas within our 
fifty.mile radius. 
Through the cooperation of a professor at Boston 
University, these questionnaires were also distributed to 
two graduate classes made up of elementary school 
teachers. 
The total number of teachers' questionnaires 
distributed was 418 and the total number of responses 
was 303. 
The writers recognize the limitations of the sample 
and report the data secured as only the expresseJ 
opinions of those who returned questionnaires from groups 
described above. 
Treatment of data.--The 303 completed teachers' 
questionnaires were separated by length of service, sex, 
and the type of plan under which each teacher worked. 
A master tabulating chart was constructed and 
divided into two sections. One section of the chart was 
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concerned with the general data portion of the 
questionnaire, while the other section of the chart 
dealt with the survey questions listed on the inquiry 
form. Each major section of the chart was subdivided 
into three vertical columns for the survey questions and 
five vertical columns for the general data questions. The 
purpose of these subdivisions in each section was to 
facilitate accurate interpretations and aid in the 
formation of conclusions. 
The three vertical columns for the survey section 
were classified under the following type of teacher 
experience: one session, two session, and both. 
The five subdivisions for the general data section of 
the questionnaire were broken down into the number of 
years experience as follows: 1-5 years, 6-10 years, 11-15 
years, 16-20 years, and over 20 years. 
Following the collection and recording of all the data 
on the master charts, percentages were computed; tables 
were constructed; conclusions were drawn. 
The results of the findings are analyzed in the next 
chapter. 
4• Principals' Questionnaire 
Content.--The principals' questionnaire duplicated 
the teachers' questionnaire in its form and construction. 
The general data portion provided the following 
information: (1) system he is now working under, (2) length 
of service under this system, {3) experience with the 
opposite plan of organizing the school day, <4> the type 
of community in which he is now employed, {5) his length 
of service as an administrator, {6) degrees held, {7) the 
number of class-rooms under his supervision, {8) the 
principal's sex. 
The questionnaire surveyed the following items: 
{1) school cafeteria, {2) program flexibility, (3) pupil 
health, <4> public relations, (5) suitability of two plans 
in urban and rural communities, {6) pupil attendance, 
{7) economy in school operation and maintenance, 
(8) principal's health and fatigue, {9) remedial work, 
{10) program enrichment and extra-curricular activities, 
(11) effective supervision, {12) pupil achievement, 
{13) effective leisure time, {14) the principals' 
preference for the type of plan for the organization of 
the elementary school day. 
Space was provided for the recording of any remarks 
and suggestions. The responses consisted of a check on 
one of the three following choices: 1. One session. 
2. Two Session. 3. No Difference. 
Distribution and collection of materials.--Through 
the courtesy and cooperation of the secretary of the 
Massachusetts Elementary Principals' Association, we 
obtained the address card index of all its members. 
Letters were written explaining our problem and soliciting 
I .. ,,. j: 
' ·~-"-. ., 
·,.t ,.: .. 
~A. .• ,~. 
their cooperation. 
Every letter contained a principals' questionnaire 
and a stamped return envelope. The committee mailed 
these letters to all elementary principals in rural, 
suburban, residential,and industrial areas within our 
fifty mile ·.radius of Boston, exclusive of Boston proper. 
The total amount of questionnaires mai·led was 107 and 
from the group we received 94 responses. 
In addition to the above, some of these questionnaires 
were distributed to elementary principals in two graduate 
classes at Boston University. Every effort was made by 
the writers to secure an adequate and impartial sample of 
the elementary school principals in the Boston area. The 
data included in this study has been based upon the return 
from this sample. 
Treatment of Data.--These questionnaires when 
collected were treated exactly in the same manner as the 
teacher questionnaires. An identical tabulating chart was 
devised which contained all the essential aspects and 
procedures as previously described under the treatment of 
data on the teachers' questionnaire. 
The remarks and suggestions furnished by both 
teachers and principals were recorded on a separate sheet. 
These remarks, the results, and the interpretation of all 
data will be included in Chapter IV. 
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Chapter IV 
ANALYSIS OF THE DATA 
The following tables and summaries are the 
results of the tabulations of the responses of 
teachers and principals as expressed in their 
questionnaires. The data represent only the 
expressed opinions of 94 principals and 303 
teachers within a radius of fifty miles of Boston. 
/ 
Table 1 represents the responses of the teachers 
who are working under the one session plan of 
organization of the day in the elementary school. 
Table 1. Responses of T.eachers Working Under One Session 
l. Curriculum Flexibility 
2. Promotes higher health standards 
3· Promotes greater safety for 
pupils 4. Enables child to give better 
attention to class work 
5. Provides more favorable public 
relations 
6. Best suited to a rural community 
7• Best suited to an urban community 
8. Be~ter attendance on part of pupil 
9· Plan less demanding on teacher 
physi~ally and mentally 
10. Offers more time for teacher 
preparation 
ll. Offers more time for remedial 
work and slow learners 
12. Better fitted to a no-cafeteria 
school 
13. Better fitted for school with 
cafeteria i4. Provides greater opportunity for 
enrichment and extra-curricular 
15. Provides more leisure time for 
teacher 
16. Provides for better pupil 
achievement 
11. Plan preference 
18. Does your school have a 
cafeteria 
N • 114 
Expressed 
One Two 
68 
83 1~ 
llO 0 
76 9 
73 6 
lll 3 
95 0 
92 4 
86 10 
91 6 
89 12 
56 25 
68 10 
91 6 
79 9 
90 8 
105 9 
4 llO 
Yes No 
Preference 
No anr. 
32 
23 
4 
29 
35 
0 
i~ 
18 
17 
13 
33 
36 
17 
26 
16 
0 
Of the 114 teachers who were working under the one 
session plan, 83 believed that the one session plan 
promoted higher health standards of the pupils and 110 
• 
agreed that the one session provided greater sarety. 
Most or the teachers indicated that the pupils gave 
better attention to class work, and also more favorable 
public relations were provided under the one session 
school day. A large majority or these teachers favored 
the one session plan in all of the remaining areas 
covered in the survey. One hundred rive of the 114 
teachers working under the one session plan who 
completed this questionnaire preferred the one session 
plan. Only four of these teachers had a cafeteria in 
their school • 
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Table 2 contains the responses of teachers who 
are working under the two session plan. 
Table 2. Responses of Teachers Working Under Two Sessions 
Expressed Preference 
One Two No diff. 
1. Curriculum Flexibility 46 
2. Promotes higher health standards 58 
3. Promotes greater safety for 
pupils 85 4. Enables child to give better 
attention to class work 64 
5. Provides more favorable public 
relations 52 
6. Best suited to rural community 113 
7. Best suited to urban community 53 
8. Better attendance on part of 
pupil 82 
9· Less demanding on teacher 
physically and mentally 56 
10. Offers more time for teacher 
preparation 64 
ll. More time for remedial work 
and slow learners 63 
12. Better fitted to a no-cafeteria 
school 19 
13. Better fitted to school with 
cafeteria 87 14. Provides greater opportunity 
for enrichment and extra-
curricular 79 15. Provides more leisure time 
for teacher 90 
16. Provides for better pupil 
achievement 63 
17. Plan preference 79 
18. Does your school have a 
cafeteria 26 
Yes 
46 50 
18 
40 
24 
7 
35 
22 
37 
38 
38 
89 
13 
19 
17 
32 
16 
21 
20 
48 
3~ 
20 
31 
22 
23 
16 
26 
17 
26 
5 
One hundred twenty-four teachers who were working 
under the two sessio~ plan completed questionnaires 
which were sent to them. They also believed that the 
'fiOStCri Urj rAr~s ~ ~-
l<>llod · • ·. 
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one session plan provided greater safety for pupils 
and was much better suited for children in a rural 
community. They expressed the opinion that the 
children had a better attendance record under the one 
session plan, and the teachers had more time for 
remedial work and to make preparations for their 
lessons under this plan. The majority of them agreed 
that the two session plan was better fitted to meet 
the needs of a no-cafeteria school, and the one session 
was preferred by these teachers in a school with a 
cafeteria. The one session p~an was favored to 
provide greater opportunity for enrichment and extra-
curricular activities. This plan also allowed more 
leisure time for the teachers according to this group. 
Seventy-nine of these teachers preferred the one 
session plan even though they were working under the 
two session school day. Only 26 of these teachers were 
in schools which had cafeterias. 
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The responses of the teachers who are working 
under both plans are summarized in Table 3. 
Table 3. Responses of Teachers Working Under Both Plans 
1. Curriculum Flexibility 
2. Promotes higher health 
standards 
3· Promotes greater safety for 
pupils 4• Enables child to give better 
attention to class work 
5. Provides more favorable 
public relations 
6. Best s'ui ted to rural community 
7• Best suited to urban community 
8. Better attendance on part 
of pupil 
9• Less demanding on teacher 
physically and mentally 
10. Offers more time for 
teacher preparation 
11. More time for remedial work 
and slow learners 
12. Better fitted to a no-cafeteria 
school 
13. Better fitted to school with 
cafeteria 14. Provides greater opportunity 
for enrichment and extra-
curricular 
15. Provides more leisure time 
for teacher 
16. Provides for better pupil 
achievement 
17. Plan preference 
18. Does your school have a 
cafeteria? 
N • 65 
Expressed 
One Two 
0 
10 
26 
8 
10 
52 
13 
31 
4 
6 
4 
4 
36 
23 
26 
1~ 
0 
33 
19 
4 
33 
16 
23 
0 
27 
28 
48 
41 
17 
17 
14 
28 
31 
65 
Yes No 
Preference 
No diff. 
32 
36 
35 
24 
36 
7 
29 
34 
34 
31 
13 
20 
12 
25 
25 
33 
19 
From the responses of 65 teachers who were working 
under both the single and the double session plans, 
none believed that the one session plan had greater 
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flexibility. Thirty-three felt that the two session 
plan was more flexible, and 32 believed there was no 
difference. Twenty-six teachers favored the one session 
plan for providing greater safety of the pupils. Four 
believed that the two session plan provided greater 
safety, and 35 indicated there was no difference. A 
large majority of the teachers believed that the one 
session plan was better suited for a rural community. 
The one session plan was favored to provide a better 
attendance record on the part of the pupils, and the 
two session plan was favored as being less demanding 
on the teacher both physically and mentally. These 
teachers also indicated that the two session plan 
offered more time for teacher preparation, allowed more 
time for remedial work with the slow learning child, 
and was better fitted to meet the needs of a no-
cafeteria school. The one session plan was favored in 
a school with a cafeteria, provided more leisure time 
for the teachers, and allowed greater opportunity for 
enrichment and extra-curricular activities. Thirty-
one of these teachers preferred the two session plan 
of school organization, 15 favored the one session, 
and 19 believed there was no difference. 
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Table 4 represents the responses of the 
principals who are working under the one session 
plan. 
Table 4• Responses of Principals Working Under One Session 
1. Curriculum Flexibility 
2. Promotes higher health standards 
3· Provides greater safety for 
pupils 4· Provides more favorable public 
relations 
5 •. Best suit~d to rural community 
b Best suited to urban community 
7. Better attendance on part of 
pupil 
8. Economy in school operation 
and maintenance 
9· Less demanding on principal 
both physically and mentally 
10. More time for remedial work 
and slow learners 
11. Better fitted to school with 
cafeteria 
12. Better fitted to no-cafeteria 
school 
13. Provides greater opportunity 
for enrichment and extra-
curricular 14. Provides more effective 
supervision 
15. Provides for better pupil 
achievement 
16. Provides more leisure for 
principal 
17. Plan preference 
18. Does your school have a 
cafeteria 
N • 58 
Expressed 
one Two 
42 6 
38 10 
48 4 
tt~ r 
32 15 
47 4 
30 
28 
25 
45 
19 
34 
50 
34 
~~ 
38 
Yes 
6 
21 
17 
5 
30 
2 
10 
10 
10 
20 
No 
Preference 
No arrr. 
10 
10 
6 
6 
7 
11 
7 
22 
9 
16 
8 
9 
8 
6 
14 
10 
3 
The responses of principals who are working under 
the one session plan favored it in every question but 
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one. They indicated that the two session school day 
was better suited to a school without a cafeteria. 
Forty-eight of these 58 principals expressed the 
opinion that the single session plan was more 
flexible. Thirty-eight of them believed that it 
promoted higher health standards, and 4B indicated 
that ib provided greater safety for the pupils. 
Fifty believed that this plan provided for more 
effective supervision, and 38 favored it for more 
effective leisure time for principals. The opinions 
of the principals in this group indicated that 
attendance on the part of the pupil, safety, public 
relations, economy in·school operation and 
maintenance, pupil achievement, and plan preference 
were more favorably affected by the single session 
plan. Thirty-eight of these principals had 
cafeterias and 20 did not have them. 
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Table 5 represents the responses of the 
principals who are working under the two session 
plan. 
Table 5. Responses of Principals Working Under Two Sessions 
1. Curriculum Flexibility 
2. Promotes higher health standards 
3· Provides greater safety for 
pupils 4· Provides more favorable public 
relations 
5 •• Best suited to rural community 
o Best suited to urban community 
7. Better attendance on part of 
pupil 
8. Economy in school operation 
and maintenance 
9· Less demanding on principal 
both physically and mentally 
10. More time for remedial work 
and slow learners 11. Better fitted to school with 
cafeteria 
12. Better fitted to no-school 
cafeteria 
13. Provides greater opportunity 
for enrichment and extra-
curricular 14. Provides more effective 
supervision 15. Provides for better pupil 
achievement 
16. Provides more leisure for 
principal 
17. Plan preference 
18. Does your school have a 
cafeteria? 
N • 24 
Expressed 
One Two 
55 12 14 
15 
6 
22 
8 
11 
11 
9 
5 
6 
2 
11 
13 
3 
1~ 
11 
Yes 
6 
8 
2 
5 
7 
8 
10 
16 
6 
12 
10 
5 
15 
7 
12 
13 
No 
Preference 
No dif'f. 
7 
5 
3 
10 
0 
11 
6 
5 
5 
3 
12 
10 
3 
6 
6 
The responses of the principals who were working 
under the two session plan rarely showed any extremes 
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in comparison. These administrators were of the 
opinion that the two session day provided greater 
pupil achie.vement, promoted higher health standards, 
offered more time for remedial work, was better 
fitted to a school without a cafeteria, and had 
greater flexibility. They preferred it by a ratio 
of two to one over the one session plan. The 
principals indicated that the single session was 
preferable in the following areas: safety, better 
suited to a rural community, better attendance on 
the part of the pupils, greater economy in school 
operation and maintenance, more effective supervision 
was provided, and more leisure·time for the 
principal. Of the 24 principals who were working 
under the two session plan, 11 had cafeterias and 13 
did not have them. 
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Table 6 represents the responses of the 
principals who are working under both sessions. 
Table 6. Responses of Principals Working Under Both Sessions 
1. Curriculum Flexibility 
2. Promotes higher health standards 
3. Provides greater safety for 
pupils 4· Provides more favorable pupil 
relations 
5. Best suited to rural community 
b. Best suited to urban community 
7• Better attendance on part of 
pupil 
8. Economy in school operation 
and maintenance 
9· Less demanding on principal 
both physically and mentally 
10. More time for remedial work 
and slow learners 
11. Better fitted to school with 
cafeteria 
12. Better fitted to no-cafeteria 
school 
13. Provides greater opportunity for 
enrichment and extra-curricular 14. Provides more effective 
supervision 
15. Provides for better pupil 
achievement 
16. Provides more leisure for 
principal 
17. Plan preference 
18. Does your school have a 
cafeteria? 
N • 12 
Expressed 
One Two 
0 
0 
9 
~ 
3 
0 
5 
3 
0 
4 
0 
4 
4 
0 
2 
Yes 
1 
2 
2 
5 
1 
2 
7 
7 
3 
8 
4 
7 
6 
3 
5 
10 
No 
In the responses which were received from 12 
principals who were working under both sessions, it 
Preference 
No diff. 
8 
7 
2 
6 
2 
4 
11 
5 
2 
5 
5 
4 
4 
1 
6 
4 
3 
was indicated by the majority of the principals that 
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the one session plan provided greater safety for the 
pupils and was also better suited for schools in a rural 
community. Seven out of 12 principals in this group 
reported that the two session plan was less demanding 
on the principal both physically and mentally; 3 believed 
that the one session plan had fewer demands on the 
principal, and 2 believed that there was no difference. 
This survey also revealed that the principals favored 
the two session plan for offering more time for remedial 
work. According to the opinions of this group, the two 
session plan was better fitted to meet the needs of a 
no-cafeteria school. None of the principals working 
under both sessions indicated that the one session plan 
provided for better pupil achievement. Six of them 
were of the opinion that the two session plan promoted 
greater pupil achievement, and 6 indicated that there 
was no difference. Only 2 of these principals were in 
schools which had cafeterias and 10 of them had no 
cafeterias in their schools. 
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Table 7 represents the responses of Primary 
and Intermediate teachers to the single and two 
session plan of organization. 
Table 7. Comparison of Plan Preference with Grade Taught 
Grades Tau t Plan Preference 
One Session Two Session No Di ference 
No. % No. % No. % 
Primary 65 46 51 36 25 18 
Intermediate 92 57 49 30 21 13 
N • 303 Teachers 
This table shows that 46 per cent of the primary 
teachers completing the questionnaire favored the one 
session day to the two session day. Comparing this 
with the fact that 36 per cent of this group favored 
the two session plan, it is evident that there is no 
particular preference being established for either of 
the sessions at this level. 
The intermediate teachers were more diversified 
in their preferences. Fifty-seven per cent of these 
teachers favored the one session and only 30 per cent 
favored the two session plan. Many teachers and 
principals answering the comment section of the 
questionnaire felt that the single session day was 
altogether too strenuous for the primary level. 
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Table 8 represents the responses of teachers• 
plan preference according to sex. 
Table 8. Comparison of Teachers• Plan Preference with Sex 
Sex Plan Preference 
One Session Two Session No Difference 
No. % No. % No. % 
Female 155 60 87 33 20 7 
Male 27 66 12 30 2 
N • 303 Teachers 
Sixty per cent of the female teachers and 66 per 
cent of male teachers sampled favored the one session 
day. 
Thirty-three per cent of the female teachers and 
30 per cent of the male teachers favored the double 
session day. 
According to the results in table 8, sex was not 
a factor in indicating plan preference. 
4 
62 
Table 9 represents the responses of teachers• 
plan preference according to years of experience. 
Table 9· Comparison of Plan Preference with 
Teachers• Experience 
Plan Preference 
One session 50 60 39 64 22 52 20 
Two session 27 33 20 33 20 48 18 
No difference 6 7 2 3 0 0 3 
N ,. 303 Teachers 
49 
44 
7 
Table 9 shows that 60 per cent of those teachers 
with from 1-5 years teaching experience preferred the 
single session .dQ7. Thirty-three per cent of these 
teachers preferred the two session day. 
over 
No. 
41 
29 
6 
Teachers with 6-10 years experience also preferred 
the single session day. Sixty-four per cent indicated 
a preference for the single session plan while only 33 
per cent preferred the double session. 
Fifty-two per cent of the teachers in the 11-15 
years experience group favored the single session day 
and 48 per cent of this group favored the double 
session day. 
The 16-20 years group parallels the 11-15 years 
group by giving 49 per cent of their responses to the 
single session day and 44 per cent of their responses 
to the double session day. 
63 
54 
38 
8 
The teachers with over 20 years experience 
showed a 54 per cent preference for the single 
session day and 38 per cent for the double session 
day. 
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Table 10 represents the responses of principals' 
plan preference according to system under which they 
are now working. 
Table 10. Comparison of Principals' Plan Preference with 
System Under Which They Are Now Working 
System Plan Preference 
System under which 
you are now working 
One Session Two Session No Dif:l'erence 
No. % No. % No. 
One Session 46 79 8 14 4 
Two Session 5 21 15 62 4 
Both 6 50 5 42 1 
N • 94 Principals 
Table 10 indicates that principals working under 
the single session plan prefer their plan over the two 
session plan. These principals employed in the single 
session system were 79 per cent in favor of the single 
session system and 14 per cent in favor of the double 
session system. 
Principals tend to prefer the plan of school day 
which is in operation in their own school system. 
Principals working under the two session plan 
were 62 per cent in favor of the two session plan and 
% 
7 
17 
8 
fJ4 
21 per cent in favor of the single session plan. 
Seventeen per cent indicated no difference. 
Principals who have worked under both types of 
systems are almost evenly divided as to their choice 
of plan preference. Fifty per cent of them favored 
the single session plan and 42 per cent of them 
favored the double session plan. 
Table 11 represents the responses of pt'incipals' 
plan preference according to sex. 
Table 11. Comparison of Principals' Plan Preference with Sex 
Plan Preference 
Sex One Susion Two ~ession No Dif'ference 
No. ~ No. ~ No. 
Female 31 62 14 28 5 
Male 28 64 12 27 4 
N • 94 Principals 
Table 11 shows that 62 per cent of the female 
principals and 64 per cent of the male principals 
favored the one session day, and that 28 per cent of 
the female and 27 per cent of the male principals 
favored the two session day. 
Therefore, it would appear that the sex of a 
I 
10 
9 
principal does not affect the choice of plan preference. 
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Table 12 represents the responses of principals' 
plan preference according to years of experience. 
Table 12. Comparison of Plan Preference with 
Principals' Years of Experience 
Plan Preference Years of Experience 6 - 1i No. 11 - 1~ 16 - 2j No. No. over 2~ No. 
One Session 
Two Session 
No Difference 
N = 94 Principals 
20 65 
6 19 
5 16 
11 55 
8 40 
1 5 
10 
4 
0 
72 
28 
0 
5 50 
4 4o 
1 10 
Sixty-five per cent of the principals with 1-5 
years experience favored the single session day. 
Nineteen per cent of these principals favored the two 
session day. Fifty-five per cent of the principals in 
the 6-10 years experience group favored the single 
session day and 40 per cent favored the double session 
day. 
Seventy-two per cent of the principals in the 
11-15 years experience group favored the one session 
plan and 28 per cent favored the two session day. 
Fifty per cent of the principals in the 16-20 
years experience group favored the single session day 
and 40 per cent favored the double session day. 
11 58 
5 26 
3 16 
Fifty-eight per cent of the principals in the 
over 20 years experience group favored the single 
session day and 26 per cent favored the double session 
day. 
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REVIEW OF QUESTIONNAIRE COMMENTS 
On both the teachers' and principals' question-
naires, the committee indicated thst they would 
welcome any comments the recipients would care to 
make. 
These comments were carefully recorded and 
grouped. One hundred eighty-three teachers and 61 
principals commented on their own particular preference. 
The remarks were varied, conflicting, and sometimes 
personal. 
The only conclusion that could be drawn was that 
both the teachers and the principals gave serious 
thought to the questionnaire. It should be acknowledged 
that their comments were substantial and well thought 
out, but seemed greatly influenced by the type of 
session under which they were working when the 
questionnaire was completed. 
Chapter V 
SUMMARY AND CONCLUSIONS 
The stated primary purpose of this study is to 
investigate the opinions of teachers and principals 
on the relative merits of the single and double session 
plans of elementary school organization. The results 
of this study are limited to the group sampled. 
Because of the limited sampling, the results must be 
considered as indicative rather than conclusive. 
1. Results 
Summary of Teachers• Responses.-- From a group of 
114 teachers who work under the single session plan of 
elementary school organization, 105 preferred the 
single session plan and 9 preferred the two session 
plan. Their responses indicated that the single session 
plan exerted a better influence on all the educational 
factors as expressed in the teachers• questionnaire. 
One hundred twenty-fo~r teachers who work under 
the two session plan of elementary school organization 
presented more divergent opinions. Of this group of 
124 elementary teachers, 79 showed a preference for the 
single session plan. They expressed the opinion that 
the single session plan exerted a more favorable 
influence on the following factors: (1) safety of pupils 
(2) better pupil attendance (3) time available for 
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remedial work <4> time for teacher preparation (5) more 
time for extra•6urricular activities (6) program 
enrichment (7) more suitable to a rural community. 
The responses of this group of elementary teachers 
indicated that the two session plan was better suited 
to a school with no cafeteria. 
A group of 65 elementary teachers who work under 
both the single and double session plans of elementary 
school organization were of the opinion that the single 
session plan was superior to the two session plan on the 
following factors: (1) better suited to a rural commun-
it'y (2) promotes better pupil attendance (3) is better 
suited to a school with a cafeteria (4) provides more 
leisure time for teachers (5) provides greater 
opportunity for program enrichment. 
The responses of this group indicated that the two 
session plan of elementary school organization was 
superior to the single session plan in the following 
factors: (1) provides greater curriculum flexibility 
(2) is less demanding on teachers (3) provides more 
time for teacher preparation <4> better suited to a 
school with no cafeteria. 
or this group of 65 teachers who work under both 
the single and double session plans, 31 preferred the 
two session plan, 15 preferred the single session plan, 
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and 19 indicated in their responses that they had no 
special plan preference. 
Sixty-five per cent of all the teachers who 
completed questionnaires favored the single session 
plan over the two session plan of elementary school 
organization. 
As indicated in Chapter IV, there were many 
discrepancies concerning the effect of the single and 
double session plans on the various educational factors 
as expressed in the questionnaires. 
Most of the teachers were of the opinion that 
pupil safety, pupil achievement, and pupil attendance 
were more favorably influenced by the single session 
plan of elementary school organization. Most teachers 
also agreed that the single session plan provided more 
leisure time for teachers and allowed teachers more 
time for the preparation of school work. It was 
generally felt that a school with a cafeteria was 
better fitted for the single session plan. 
This same group of teachers were of the opinion 
that the two session plan of elementary school organi-
zation was less demanding on teachers physically and 
mentally. In their opinion the two session plan 
provided for greater program flexibility. They also 
favored the two session plan for providing adequate 
time for remedial work and for maintaining the attention 
1o 
of the pupils. They expressed the opinion that a school 
I 
with no cafeteria was better suited to the double 
session plan. The responses of the teachers concerning 
the factors not mentioned were so distributed that the 
drawing of conclusive evidence was prohibitive. 
A comparison of plan preference of the primary 
teachers and the intermediate teachers showed that 46 
per cent of the primary teachers favored the single 
session plan to the two session plan. Thirty-six per 
cent of this group favored the two session plan, and 
18 per cent indicated no special preference. 
Fifty-seven per cent of the intermediate teachers 
favored the single session plan and only 30 per cent 
favored the two session plan. Many teachers made the 
comment that the single session day was too strenuous. 
for pr~ pupils. 
Sixty per cent of' the female teachers and 66 per 
cent of male teachers favored the single session plan. 
Thirty-three per cent of the female teachers and 30 per 
cent of the male teachers favored the two session plan. 
According to the results of the sampling, sex was not a 
factor in indicating plan preference. 
A comparison of the teachers' plan preference with 
the teachers' experience indicated a general preference 
for the single session plan in all of the groupings. 
This preference, however, was not overwhelming in any 
of the groupings. 
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Summary of Principals' Responses.--A group of 
58 elementary school principals who work under the 
single session plan of elementary school organization 
were of the opinion that the single session plan was 
more favorable than the two session plan on all the 
factors included in the principals' questionnaire 
with the exception that the two session plan was to 
be preferred in schools which do not have cafeterias. 
Of this group of 58 elementary principals 45 expressed 
a preference for the single session plan. 
Principals who work in elementary schools which 
utilize the two session plan, preferred the two 
session plan over the single session plan by a ratio 
of 2 to 1. Their responses indicated that the two 
session plan was preferred in the following factors: 
(1) pupil achievement (2) pupil health (3) curriculum 
flexibility <4> more time provided for remedial work 
(5) better suited to a school with no cafeteria. 
They indicated that the single session was preferred 
to the double session in the following areas: (1) pupil 
safety (2} pupil attendance (3) better suited to a 
rural community <4> provision for supervision (5) more 
leisure time for principals. 
Twelve elementary school principals who work 
under both the single and double session plans were of 
the opinion that the two session plan made better 
provisions for remedial work and it was better suited 
to the needs of a no cafeteria school. These 
principals were also of the opinion that the single 
session plan was better suited to a rural community 
and that it provided for greater pupil safety. 
None of these twelve principals believed that the one 
session plan provided for better pupil achievement. 
Six principals were of the opinion that the two session 
plan provided for better pupil achievement and 6 
principals indicated by their responses that there 
existed no difference. 
Although 57 principals from a total of 94 
principals who responded to the questionnaire favored 
the single session plan~ it was found that these 
principals tended to prefer the plan of elementary 
school organization which is in operation in their own 
school system. 
Most of this group were of the opinion that the 
single session plan of elementary school organization 
was better suited to the following items: (l) pupil 
safety {2) pupil attendance (3) rural communities 
<4> effective supervision. They also agreed that the 
single session plan allowed for greater economy in 
school operation and maintenance. They felt that the 
single session plan provided more leisure time for 
the principals and teachers. 
This group expressed the opinion that the two 
session plan of elementar7 school organization was 
better suited to a school with no cafeteria, and that 
this plan allowed more time for remedial work. There 
existed wide disagreement on the effect of the two plans 
on the various other factors included in the question-
naire. 
Sixt7-two per cent of the female principals and 
64 per cent of the male principals favored the one 
session plan. Twent7-eight per cent of the female and 
27 per cent of the male principals favored the two 
session plan. This indicates that the sex of a 
principal does not affect the choice of plan preference. 
A comparison of the principals' plan preference 
according to the number of 7ears of experience indicated 
a slight preference toward the single session plan in 
all the different categories. 
2. Implications of this Study 
A slight majority of teachers and principals 
expressed preference for the single session plan of 
elementary school organization. 
The single session plan, according to the responses 
on the questionnaires, better provides for pupil 
safety, pupil attendance, leisure time for teachers, and 
more time for the teacher to prepare her class work. 
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The two session plan of elementary school 
organization is less demanding on teachers physically 
and mentally, allows more time for remedial work, and 
allows for better attention to studies on the part of 
the pupils. This plan, according to the responses of 
teachers and principals, is best suited to a school 
which does not have a cafeteria. 
The responses of teachers and principals on the 
questionnaires indicated that neither of the two plans 
of elementary school organization enjoyed a decided 
margin of preference. 
The single session plan of elementary school 
organization is not widely used and there does not 
appear to·be any great trend to adopt this type of 
plan. However, some- school systems in Massachusetts 
have been operating satisfactorily under the single 
session plan for a number of years. 
Many teachers and principals indicated from their 
responses that in general they tend to favor the plan 
of elementary school organization which is employed in 
their particular system and with which they are most 
familiar. 
This study, because of its limitations, does not 
pro.ide any definite and conclusive evidence that one 
type of plan for organizing the elementary school day 
is superior to the other. This &tudy, however, does 
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give some indications of the areas of strength and 
the areas of weaknesses in each plan as expressed by 
the opinions of teachers and principals._ 'lhe work 
done points out the need for more objective data 
concerning the effects of the single and double 
session plans on pupils, parents, teachers, and 
principals. 
3. Suggested Topics for Further Research 
Since this study primarily deals with the effects 
of the single and double session plans of elementary 
school organization on elementary teachers and 
principals, a comprehensive study dealing with the 
effect of these two plans on elementary pupils would 
be of considerable value. 
A ~esearch study based on the preference of 
parents for the single and double session plans of 
elementary school organization would add significantly 
to the acceptability of these two plans. 
Valuable studies may be conducted in school 
systems where a change has occurred from the double 
session plan of elementary school organization to the 
single session plan and vice versa. 
Since there is limited research data on such vital 
factors as pupil achievement, pupil health, and pupil 
attendance under each plan fUrther research on these 
essential factors might prove meaningful. 
A research study on the use of leisure time of 
youngsters might aid in evaluating the merits of the 
single and double session plans in our elementary 
schools. 
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ELEMENTARY TEACHERS' QUESTIONNAIRE 
Your assistance is requested in obtaining information 
for a research study to determine the relative merits of 
the one and two session school day as they affect 
elementary teachers. Please refer to the sample schedules 
below which we have prepared for your use. 
Your cooperation in completing this questionnaire is 
greatly appreciated. 
SAMPLE SCHEDULES: 
1. Single Session: 
11. Double 
A.M. 
P.M. 
8:30--10:00 Studies 
10:00--10:15 Recess 
10:15--11:30 Studies 
11:30--12:00 Noon Lunch Period 
12:00-- 1:45 Studies 
Session: 
9:00--10:15 Studies 
10:15--10:30 Recess 
10:30--12:00 Studies 
12:00-- 1:30 Noon Lunch Period 
1:30-- 2:15 studies 
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2:15--2:30 Recess 
2:30--3:30 Studies 
The time allotment for studies in both plans is equal. 
GENERAL DATA: 
1. Please check the system under 
which you are now working. 
2. How long have you worked 
under this system? 
3· I have also worked under 
the following plan. 
4· In what type of communit7 
are you now employed? 
5. What is your length 
of service? 
'· 
Degrees held 
1· Grade or grades you are 
now teaching 
8. Number of pupils in your 
ro0111. 
9· Your sex 
SURVEY: 
1. Does your school have 
a cafeteria? 
2. Whi~ plan do you feel 
ia'sore flexible? 
(1) One Session ( 2) Two Session 
(3) Both 
(1) Number of 
years 
(1) One Session 
( 2) Two Session 
(3) Both 
(1) Industrial ( 2) Suburban 
(3) Rural 
(1) Number of 
years 
(1) 
(1) 
(1~ Female {2 Male 
(1) Yes 
( 2) No 
-
-
-
(1) One Session 
(2} Two Session {3) No Difference---

~ 
SURVEY CONTINUED: 
1_5. Which plan provides a greater (1) One Session 
opportunity for enrichment and ( 2l Two Session -
extra-curricular activities? (3 No Difference---
16. Which system do you feel would (ll One Session provide more effective leisure (2 Two Session 
time for you? (3) No Difference---
17. Which type of session do 70u (1) One Session 
-feel would provide for better ( 2) Two Session 
pupil achievement? (3) No Difference---
-
18. Under which plan would you (ll One Session personally prefer to work? (2 Two Session 
(3) No Difference---
Please use this space to add any r~marks you wish 
to make concerning the one or two session school plan. 
We wish to extend our sincere appreciation for 
your cooperation in making our group study on this 
problem a success. 
"<;,,,,. ii.' ' 
. ?"?0 
; 
The Committee 
ELEMENTARY PRINCIPALS' QUESTIONNAIRE 
Your assistance is requested in obtaining information 
for a research study to determine the relative merits of 
the one and two session school day as they affect 
elementary principals. Please refer to the sample 
schedules below which we have prepared for your use. 
Your cooperation in completing this questionnaire is 
greatly appreciated. 
SAMPLE SCHEDULES: 
I. Single Session: 
II. Double 
A.M. 
8:30--10:00 Studies 
10:00--10:15 Recess 
10:15--11:30 Studies 
11:30--12:00 Noon Lunch Period 
12:00-- 1:45 Studies 
Session: 
9:00--10:15 Studies 
10:15--10:30 Recess 
10:30--12:00 Studies 
12:00-- 1:30 Noon Lunch Period 
r-.... P.M. 1:30--2:15 Studies 
2:15--2:30 Recess 
2:30--3:30 studies 
The time allotment for studies in both plans is equal. 
GENERAL DATA: 
1. Please check the system under 
which you are now working. 
2. How long have you worked 
under this system? 
3· I have also worked under 
the following plan 
4· In what type of community 
are you now employed? 
5. What is your length of 
service as an adminis~rator? 
6. Degrees held 
1· Number of classrooms under your supervision 
B. Number of pupils under 
your supervision 
9. Your sex 
SURVEY: 
1. Does your school have a 
cafeteria? 
(1) One Session ( 2) Two Session 
(3) Both 
(1) Number of 
years 
(1) One Session ( 2) Two session 
(3) Both 
(1) Industrial ( 2) Suburban ( 3) Rural 
(1} Number of 
years 
(1} 
(1) 
(1~ Female (2 Male 
(1) Yes 
( 2) No 
-
-
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~ SURVEY CONTINUED: 2. Which plan do you feel is (1) One Session 
more flexible? ( 2) Two Session 
(3) No Difference---
3· Which plan helps to promote (1) One Session higher health standards or ( 2) Two Session 
the pupils? (3) No Difference---
4· Which system do you feel (1~ one Session 
would provide greater safety (2 Two Session 
for your pupils? (3) No Difference---
.5. Which system do you feel (1) One Session 
would provide more ( 2) Two Session 
favorable public relations? (3) No Difference---
-
6. Which type of system is (1) one Session 
better.suited to serve a ( 2) Two Session 
rural community? ( 3) No Difference---
1· Which type of system is {1) One Session better suited to serve an ( 2) Two Session 
urban community? (3) No Difference---
8. Which plan provides a (1~ One Session better 'attendance record (2 Two Session -on 
the part of·the pupil? (3) No Difference---
9· Which type of schedule (1~ One Session provides for greater econQM7 (2 Two Session 
in school operation and ( 3) No Difference---
maintenance? -
10. Which type of session do (1) One Session 
you feel would be less ( 2) Two session -
demanding on you both (3) No Difference---
physically and mentally? -
11. Which plan offers more time (1~ One Session for remedial work and other (2 Two Session 
help for slower children? (3) No Difference---
-
12. Which plan is better fitted (1) one Session 
-to meet the needs of pupils ( 2) Two Session 
in a school with a cafeteria? (3) No Differenc;---
13. Which plan is better fitted (1) One Session 
to meet the needs of pupils ( 2) Two Session -
in a no-cafeteria school? ( 3) No Difference---
, 
SURVEY CONTINUED: 
J.4. Which system do you feel {1) one Session 
provides greater opportunity { 2) Two Session 
for enrichment and extra- (3) No Difference---
curricular activities? 
15. Which plan do you feel would {1) one Session 
provide for more effective { 2) Two Session :;--
supervision? {3) No Difference---
16. Which type of session do you (1) One Session 
feel would provide for { 2) Two Session 
better pupil achievement? {3) No Difference---
17. Which session do you feel {1) One Session 
would provide you with more { 2) Two Session 
effective leisure time? { 3) No Difference---
18. Under which plan would you {1) One Session 
personally prefer to work? { 2) Two Session 
{3) No Difference---
-.:' 
Please use this space to add any remarks you wish 
to make concerning the one or two session school plan. 
We wish to extend our sincere appreciation for 
your cooperation in making our group study on this 
problem a success. 
The Committee 
